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Chapter 1: Introduction

William G. Spady once said, “All students can learn and succeed… but not on the
same day and not in the same way” (1994, p. 20). This made me think about everything
that has been happening in the world of education, especially in literacy. In the 20182019 school year, the state of Oregon had 54.9% of all students in grade 7 and 53.2% of
all students in grade 8 met or exceeded the expectations of English Language Arts by
reaching a certain score set by the state (Gill, 2019). Since then, students in the state of
Oregon have gone from in-person learning to virtual learning back to in-person learning.
As students have roller-coasted through school the past three years, they have shown they
have the potential to go down in their ability to meet English Language Arts expectations
based on the proficiency score from students who state tested in the school year of 20202021. As a junior high health teacher, I see this in my classroom every day and I hear
from other educators in my school district that the students who have had barriers due to
Covid-19 are failing English despite the support and guidance from the teachers to help
the students before they completely fail.
Based on this need I constructed a plan to create effective English Language Art
strategies for 7th and 8th graders. These strategies will be incorporated into their daily
curriculum starting first in their health class. These strategies will be made to incorporate
writing, vocabulary, and comprehension. The goal is to establish the strategies based on
the interest of the 22 students in both grades. Strategies will vary between both grades
based on their class level and classroom topic. These strategies will range from strategies
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that teachers can help students with, to what students can do independently with a little
guidance from the teacher.
As a junior high teacher in Powers School District, I see the need for literacy
strategies occurring in 42% or 11 students of the 7th and 8th graders from just inside my
classroom based on tests and assignments. Although this number is low, it shows that
these students can be or have been struggling with English Language Arts in the past two
years. Students did not have the one-on-one support, lacked internet access, and/or lack
of resources at their figure tips to become successful in their schooling. These students
show that they have the ability to grow their knowledge of English Language Arts daily
but could use strategies that would help them build the skills effectively. Although the
project is based on students in a small school district, the strategies produced and
evaluated in this project will benefit the entire state of Oregon including teachers and
students. At the end of the project, the strategies that proved to be effective will be
provided to the other educators in the school district that works with the junior high
students in either a Professional Development meeting or by email to use in their
classrooms. I will also be asking that the other educators provide me feedback on the
strategies after they use the strategies in their classrooms.
The whole project from creation to implementation took from the end of February
to the beginning of May. February and March were the creation of the different strategies
and creating a plan to implement them in the classroom effectively. April was
implementing the strategies and making small adjustments if needed, along with taking
notes on progress for each grade as a whole. At the beginning of May, I began to evaluate
the constructed strategies and determined if they were successful and how effective they
2

were. This should give me time to assess the success of the project and the strategies and
write the full report. To assess my success, I will use my notes and assessments of the
strategies to determine what strategies were effective and which strategies were not
effective with my students in the classroom. I determined if the strategies were effective
by asking students if the strategies were helpful in helping them learn the content and by
assessing final quizzes or assessments. This should give me a baseline of how these
strategies may work in the rest of the state of Oregon.
This is an important project and topic to choose as I see this becoming a common
issue all over the United States because of students bouncing between in-person learning
and virtual learning. One thing that I did notice in my school district is that junior high
students often do not have many reading strategies that are used effectively for all. Not
only am I interested in trying virtual strategies that can be done at home, but I also want
to try classroom strategies so they can work together, this will also help with their social
health. Ultimately, my goal for the whole Professional Project is to help teachers learn
and understand strategies that they can use for all students that will help them in their
English Language Arts specifically in 7th and 8th grade. These strategies should help
teachers provide more guidance to students as they weave through the world of literacy.
In the end, students should have complete knowledge of all aspects of literacy and
ultimately, educators should have complete knowledge of guidance on new strategies.
Whereas many educators, including myself, hear the words: vocabulary,
comprehension, and strategies in the same sentence, most instantly think about
elementary classrooms. This to me is normal, as that is when most students are learning
about literacy and how to use strategies to comprehend and remember the stories they
3

have read or the vocabulary they are reading as they get older. In my opinion, strategies
for literacy should be used in every classroom. “Classroom teachers can help students to
cope more successfully by teaching effective strategies and, where necessary, modifying
the classroom demands to accommodate students’ varying rates and styles of learning”
(Pro-Ed, 2006, p. 6). One strategy that I use in my classroom, which works and helps
many students but does not help all students. This is something that I wish I could have
more information on as this is my first year working with junior high students. Whilst
looking at articles for junior high strategies on Google Scholar, you can only find 26
articles about comprehension strategies, five articles about vocabulary strategies, and 21
articles about writing strategies. Most of these articles are about English Language
Learners, students with disabilities, or are from other countries and in foreign languages.
Although these articles are focused on other things, they will be beneficial to me as I
prepare to construct strategies that will help a wide range of students by providing insight
into different areas. These articles help connect the topic of strategies to the big idea that
strategies are commonly used and taught in elementary schools and that students learning
English or with disabilities are the ones that need those strategies in junior high to
support them with literacy. Although strategies are often used as a whole group or small
group tool shown in the articles, strategies should, in my opinion, be used to help
individual students based on their individual needs. Connecting back to the William G.
Spady quote, students are all different and the strategies created should reflect that when
they reach this age and grade levels. By doing this, students can feel connected to English
Language Arts and can grow their literacy skills to be successful in the future.
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This project aligns with my personal knowledge and experience and views as a
teacher from my years of education at Western Oregon University. I believe that students
should have the right tools to be successful in the world of literacy. The project also
aligns with both the Professional Standards for a Reading/Literacy Specialist and the
learning outcomes for the M.S. Ed program through Western Oregon University. The
following are the Professional Standards for Reading/Literacy Specialists (International
Literacy Association [ILA], 2017).
1. Candidates demonstrate knowledge of major theoretical, conceptual,
historical, and evidence-based foundations of literacy and language, the
ways in which they interrelate, and the role of the reading/literacy
specialist in schools.
2. Candidates use foundational knowledge to design literacy curricula to
meet needs of learners, especially those who experience difficulty with
literacy; design, implement, and evaluate small-group and individual
evidence-based literacy instruction for learners; collaborate with teachers
to implement effective literacy practices.
3. Candidates understand, select, and use valid, reliable, fair, and appropriate
assessment tools to screen, diagnose, and measure student literacy
achievement; inform instruction and evaluate interventions; assist teachers
in their understanding and use of assessment results; advocate for
appropriate literacy practices to relevant stakeholders.
4. Candidates demonstrate knowledge of research, relevant theories,
pedagogies, and essential concepts of diversity and equity; demonstrate an
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understanding of themselves and others as cultural beings; create
classrooms and schools that are inclusive and affirming; advocate for
equity at school, district, and community levels.
5. Candidates meet the developmental needs of all learners and collaborate
with school personnel to use a variety of print and digital materials to
engage and motivate all learners; integrate digital technologies in
appropriate, safe, and effective ways; foster a positive climate that
supports a literacy-rich learning environment.
6. Candidates demonstrate the ability to be reflective literacy professionals,
who apply their knowledge of adult learning to work collaboratively with
colleagues; demonstrate their leadership and facilitation skills; advocate
on behalf of teachers, students, families, and communities.
7. Candidates complete supervised, integrated, extended practica/clinical
experiences that include intervention work with students and working with
their peers and experienced colleagues; practica include ongoing
experiences in school-based setting(s); supervision includes observation
and ongoing feedback by qualified supervisors.
The project focuses on the first standard through the use of theoretical, historical,
and evidence-based foundations of literacy (ILA, 2017) through different research
articles that influence my project work and paper. Not only can the articles influence my
work, but they can also help me incorporate the information into the planning of the
strategies along with providing opportunities for me to use the role of the reading
specialist in the school by providing me a strong understanding and information to give to
6

other educators. This can be done when I interact with students by teaching the strategies
or by interacting with educators when supporting them by incorporating the strategies
into their classroom.
The second standard is shown through the use of the whole project, as the project
is designed to meet the needs of individual learners in the field of literacy. As the project
unfolds in the next few months, the strategies produced will help those with IEPs who are
struggling with literacy. It can also help with small group work or individual learners
based on what they need to help them in literacy. This project is focused on designing,
implementing, and evaluating evidence-based instruction for all learners in the classroom
including collaborating with other educators in line with the standard. This is the most
important standard concerning the project as it focuses on the entire world of literacy for
students this age.
The third standard is connected through the project in many different forms. The
first form is the initial test to gather data about where to start for each student in the
classroom per grade. This assessment will be done with an online quiz made by me,
testing a variety of literacy aspects. It will allow me to group students based on individual
abilities in literacy to test different strategies based on their abilities. To test how each
assessment might be working, I will select different assessments, i.e., their chapter tests
and lesson quizzes, to determine how the strategies are working for each student. The
final quiz or assessment will give me information about how effective the strategies were.
After all the assessments are completed and have been evaluated, I can then advocate for
certain strategies to be used for individual students in the other classrooms, especially
their English classrooms.
7

The fourth standard connects in different ways. We have students who recognize
as American Indian and/or Hispanic. We have mostly female students and some of the
students in the district live below the poverty line. All of our students speak English as a
first language and the students with different ethnicities do not voice their need to know
more about their backgrounds in the school. As a teacher, I aim to connect the learning to
the diversity, ethnicities, and cultures when it comes to the strategies, as I want to connect
them to each student. The cultures stem from the student’s experiences, dreams, and life
outside of school which can be so helpful in creating these strategies. Although it does
not connect to the project in the traditional sense, the project still focuses on the standard
by demonstrating theories, pedagogies, and research inside the strategies. This can be
seen from the articles that support the creation of the strategies.
At the same time, the fifth standard connects to the project, a multitude of
materials will be used to engage and motivate students. These materials include
technology and print, which is something that the students are familiar with within the
classroom. Technology materials consist of Chromebooks where the students take online
quizzes. These online quizzes will be their initial and final assessments. Print materials
consist of lesson quizzes that can be evaluated to determine if the students are using the
strategies effectively. Integrating technology into the strategies will be a big part of the
project, as this will allow students to use the strategies on their own while at the same
time building their literacy skills. This might consist of online games that help the
students practice their strategies.
The sixth standard connects to the project through the knowledge of how to
advocate for students, families and collaborate with other educators to promote literacy
8

inside the classroom. I am advocating for the students through the project by promoting
the use of strategies in classrooms with not just their educators but also with their
families and with the students themselves. As I am advocating for the students, I am also
coaching the teachers into helping those students by working together with the strategies
so that the students have the best experience within my classroom. Not only does this
project help me show that I can be a literacy professional, but it also allows me to work
with a multitude of people as we focus on literacy and how to help students of all ages
focus on literacy.
Lastly, the seventh and last Professional Standard for Reading/Literacy Specialist
connects to the project by completing work that includes intervention work with
individual students and working with colleagues that can give me feedback on the
success or failure of the project (ILA, 2017). This intervention work can be done in
whole groups, small groups, and individually. By doing this, students can show me where
they are still struggling within the project at which point, I can share with my colleagues
who in turn can give me feedback on the individual students and the individual strategies.
This project fits into the Professional Standards for Reading/Literacy Specialists
(ILA, 2017) in every category that allows me to show that I can properly meet the
literacy needs of each student. This occurs not only in my classroom but also in the entire
school or school district. This means that the project meets the standards outlined
efficiently. Not only does the Professional Standards for Reading/Literacy Specialist
(ILA, 2017) connect and help build the project to fulfill the needs of all learners, but the
learning outcomes for the Master of Science in Education program also connect and
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builds the project. The following are the learning outcomes for the M.S. Ed program
through Western Oregon University [WOU] (2022).
1. Effectively use advanced content knowledge and educational technologies.
2. Analyze data and evidence to support learning and engage in change.
3. Apply learning theories and research in education in a variety of contexts.
4. Demonstrate professional growth, dispositions and leadership appropriate
to their field in education.
All four of the learning outcomes that are written out above are demonstrated in
the project. The first learning outcome is reflected in the project through the articles that
will help me form the strategies for the classroom along with the technologies that I will
use as strategies. This will be seen through the use of assessments, strategies, and
research that backs up my decisions to create and use strategies.
The second learning outcome is the main basis of the project. By analyzing the
data gathered at the beginning and end of the project, I can make important and evidencebased decisions that support the learning and engagement of learners in the classroom.
This can be seen as the strategies, the grouping of students, or the analyzed data. Using
the evidence of the data will also benefit the learning and engagement of learners in the
classroom. This can be seen as the assessments, the strategies, and the grouping of
students.
The third learning outcome connects to the project as this project relies on
research and theories concerning literacy (WOU, 2022). Without research and theories
about literacy, strategies would not be researched or evidence-based and would not
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connect to what I and other educators know about literacy in a junior high setting. These
theories in connection to the project could range from the psychologist Vygotsky and the
theorist Shirley Brice Heath. Applying theories and research of literacy to the project in
multiple ways is an important step in ensuring that the strategies and the overall project
are effective in my classroom and other classrooms.
Lastly, the fourth learning outcome completes the project as it allows me to
demonstrate growth and leadership professionally in the field of literacy education. This
can be seen through my collaboration with other educators and collaborating and
discussing with families and students about their literacy goals and where they currently
are in literacy. This project will also allow me to study more about higher education in
literacy as I have focused on elementary literacy for most of my educational and
professional career.
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Chapter 2: Literature Review

Introduction
“Literacy is inseparable from the world of education” (Laksono &
Retnaningdyah, 2018, p.166). This quote rings true for educators all around the world.
From comprehension to vocabulary to writing we expect students to show that they
understand and can use these forms of literacy in everyday life. Today, as teachers, we
work hard on ensuring our lessons are differentiated to reach every student every day.
This is done in many ways through tests, activities, and even discussions. But no matter
how much we look at work samples from students when those students walk out of the
classroom door, our greatest worry comes to light. We worry if the students truly
comprehended the lesson if they truly understood the vocabulary introduced, and lastly if
their knowledge of writing will improve to help them with the next lesson. Immediately
upon the pandemic striking two years ago, schools and classrooms became virtual, and
teachers had to plan creatively to ensure students were reaching the literacy standards and
benchmarks. Today, as we transition back into the classroom, students are still showing
that they are having difficulty reaching literacy standards and benchmarks.
As a junior high teacher, I want what is best for my students in every class they
attend. For students to be successful in the classrooms, students must learn and have
strategies at their disposal that will help them comprehend texts, understand vocabulary,
and help their writing skills improve. In response to students needing strategies, I wish to
help teachers and students in the classroom by creating strategies to help these students
with comprehension, vocabulary, and writing. Not only will these strategies be at the
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disposal of the students, but other teachers can learn how to incorporate and teach these
strategies.
While researching, I found articles on the literacy concepts that I am focusing on
within this study. Each article provided information or strategies that were used to help
students in other countries learn English. By breaking the articles down by concept, I
gathered what was useful in those countries and then used that information to inform the
creation of strategies for students in my classroom in the United States. The main focus
of my study is comprehension, vocabulary, and writing.
Methodology
Just as people hear comprehension, vocabulary, and writing strategies many
people think about strategies that are taught in elementary school and that is often the
type of research articles you find when you look up strategies. Looking for articles that
are focused on junior high students and strategies for comprehension, vocabulary, and
writing can be difficult. Nineteen out of twenty articles that I found were based in
different countries most of those being from Indonesia. This is important as Indonesia is
one of the top five countries with the highest literacy rates (Indonesia literacy rate 19802022, n.d). I needed to focus on the past four years as these are the most recent and most
viable articles for this study. Regarding the search terms, I used these terms as combos
together to help generate specific articles. These search terms are “junior high”, “junior
high students”, “comprehension strategies”, “writing strategies”, “vocabulary strategies”,
and “literacy strategies”.
As can be seen below in figure 1.1, “junior high students” was the most successful
search term in narrowing down to a manageable number of articles in all concepts of
13

literacy. By using quotations, I was able to find articles that aligned with my intentions.
After determining the best terms to use, I focused my attention on the articles themselves.
I based the articles on four criteria. These criteria were: easy access to the full article, the
article was in English, article studies were for junior high students, and lastly, the study
was on one of the three topics. Between the criterion and the search terms, I was able to
determine twenty articles were suitable for my interest and study. Seven articles were
about vocabulary, four articles about comprehension, two articles about comprehension
and writing, six articles about writing, and one article about literacy strategies. Reviewing
the abstract of the articles allowed me to determine if the article met the criteria.

Chart Title
5000

500

50

5
"Junior high students"
Junior high
Junior high students

Writing

Vocbaulary

Comprehension

Literacy

27

8

52

11

770

17,100

17,300

337

16,000

17,100

16,800

16,900

"Junior high students"

Junior high

Junior high students

Figure 1.1

Comprehension
While people think of comprehension concerning literacy, many people have a
broad understanding of what it means. According to Reading Rockets (n.d)
“comprehension is the understanding and interpretation of what is read.” To educators
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around the world, comprehension is likely the most important literacy concept and skill
for students to use. Students should have complete access to a variety of comprehension
strategies so that they can decide which one works best for their learning development
and learning style. Just as it comes to literacy, a variety of strategies are needed to
comprehend multimodal texts. Multimodal texts are a combination of visual, written, and
spatial modes including picture books, graphic novels, and posters. This is shown in all
the comprehension articles.
Multimodal texts
Multimodal texts are something that many may not think about being in their
classroom. But by using multimodal texts, students have a high chance of comprehending
the lesson more successfully. Multimodal texts can be seen in the forms of technology,
textbooks, picture books, and posters. These can hopefully be seen in classrooms from
kindergarten to 12th grade all over the USA. As technologies can vary in the classrooms,
knowing how to incorporate multimodal text strategies will not only help the teachers but
also the students. Shirley Brice Heath is a great influence on multimodal texts. She said,
“During middle childhood and adolescence, young learners gain competence in reading
to learn and in creating and interpreting multimodal communication” (2008). This gives
understanding to how students specifically in this age group use multimodal texts or
communication to gain understanding in reading. These strategies can help students
connect cognitive strategies that are used in the classroom as well. This can be done by
inferring, questioning, summarizing, and visualizing-organizing. Not only can these
cognitive strategies be used to support multimodal texts, but also this type of text
“increases their creativity, attention, participation, and production” (Callow & Zammit,
15

2012, as cited in Januarty & Nima, n.d, p. 15). Although teachers can encourage students
to use multimodal texts to help them comprehend, some elements may not help students
based on reading level and ability. The two elements that would help most students
effectively would be the increase in attention and participation which in turn will increase
the use of visualizing, summarizing, asking questions, and predicting while reading a text
(Sweet & Snow, 2003, as cited in Januarty & Nima, n.d). These are all part of cognitive
strategies that help build comprehension using multimodal texts. The important element
of knowing about how to successfully use multimodal texts in the classroom would be
how to teach the strategies to the students. This connects to the study as multimodal texts
are used in the classroom every day and strategies would need to be taught and promoted
in and out of the classroom.
Cognitive strategies
Cognitive strategies include metacognitive strategies that support learning.
Metacognitive strategies are considered “high order executive skills that make use of
knowledge of cognitive processes and constitute an attempt to regulate one’s learning by
means of planning, monitoring, and evaluating” (Hartman, 2001; Zhang & Seepho, 2013,
as cited in Muhid et al., 2020, p. 848). Meanwhile, students have metacognitive strategies
at their disposal and know how to properly use the strategies, students are likely to use
them throughout life. These strategies include “advance organizer, organizational
planning, selective attention, self-management, comprehension monitoring, production
monitoring, self-assessment, self-evaluation, and self-reflection” (Muhid et al., 2020, p.
852). Each of these metacognitive strategies when used with activities for reading
comprehension proved that they were beneficial for students mostly selective attention.
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This relates to multimodal texts in the way that students can choose what to comprehend
to an extent. This is a strategy that teachers should encourage students to use in their
classrooms. Using metacognitive and cognitive strategies with multimodal texts to
comprehend, students gain a deeper understanding of what they read.
Jigsaw method
As students are learning to use cognitive and metacognitive strategies, teachers
have the option to help students learn to be dependent on each other to help them
comprehend the reading. The jigsaw method, where students become knowledgeable on a
specific topic and then share that topic with others, is a great way for students to learn
from each other in all subjects. This connects to what Vygotsky said in 1978 “learning is
a necessary and universal aspect of the process of developing culturally organized,
specifically human psychological function” (McLeod, 2020). By giving students the
opportunity to grow culturally they can grow in their knowledge which is what the jigsaw
method is about. Jigsaw activities are supported by researchers who state, “A type of
cooperative learning and actively encourages students to help each other in the mastery
subject matter to get maximum achievement” (Nurbianta & Dahlia, 2018, p. 71). Whilst
teachers use the jigsaw method, students with and without learning disabilities have a
slightly higher chance of comprehending the text. It’s important that students
comprehend and use a whole class method that will benefit all students.
Vocabulary
“Vocabulary is the key of language learning” (Bai, 2018, p. 854). This is
important to remember. Teachers have multiple strategies that they could use in the
classroom that students can use at any time. Many of the strategies that have been used in
17

the classroom with vocabulary are games, cognitive, metacognitive, and morphological
strategies. It is important to remember that vocabulary is more than just a word that is
used. “Vocabulary is one of the three key factors of language learning. It is the basic to
make sentences and express thoughts and meanings, and a key requirement of language
communication, so a big amount of stable vocabulary is significant and essential” (Bai,
2018, p. 849).
Cognitive and metacognitive strategies
Cognitive and metacognitive strategies are important as students are using known
strategies. Whilst students are taught and use these cognitive and metacognitive
strategies, Bai (2018) stated, “most students pay more attention to those words that are
considered or reminded as frequently used-words” (p. 853). This is often seen by every
teacher as students only study the vocabulary that is used the most often. This is
considered the metacognitive strategy for selective attention. Although students use
metacognitive strategies, Bai (2018) stated “the cognitive strategies are most frequently
used” (p. 853). This is shown through students using a dictionary and guessing.
Morphology
“All evidence about the effect of morphological instruction from meta-analyses
suggests we should be teaching about morphology in general, and especially for younger
and struggling students” (Bowers, 2022, p. 10). Although morphology is not a constant
strategy used in the classroom to help students learn to spell words that can be hard in the
English language, morphology has shown to be useful and can be a guide in the
classroom.
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Games and activities
Teachers may use games and other hands-on activities to help students build
vocabulary knowledge and skill. Vocabulary games add interest, provide context, forms
meaningful communication, emotions are aroused, lower anxiety, are student-centered,
played in small groups, can be played outside, and connects to a variety of intelligence
(Sihombing, 2019). Not only does this allow students to understand and build their
knowledge of vocabulary, but also allows them to build social health by playing with
friends and peers. Many different games can be played to help students build vocabulary
knowledge including jumble letters, scrabble, word wall, bingo, and anagram
(Sihombing, 2019; Bugis & Handayani, 2018; Sipayung, 2018; Noviyanti et al., 2019;
Herman, 2020). Teachers can invent, use, and modify games to fit their classroom
vocabulary needs. These games can be beneficial for students and teachers alike as
teachers can use these formative assessments and students can use their cognitive and
metacognitive strategies.
Writing
“Writing is a process to create some ideas of students’ knowledge to be a written”
(Rahmadhani and Kumala, 2014 as cited in Yulianti et al., 2019, p. 714). Writing is a
process in that students often need the most help within the classroom. Writing comes in
different forms such as narrative writing, nonfiction writing, and every writing inbetween. While writing, students must know different skills for each type of writing.
“Writing is a difficult skill requiring a lot of effort” (Özbek et al., 2019, p. 167). Knowing
how teachers can help students with their writing and how they can use strategies to help
them write is important.
19

Self-Regulated strategy development
Between models and strategies, students will be able to build their writing skills
and writing knowledge. A strategy that is useful for students, especially those with
learning disabilities is the stop and list strategy. As students use the stop and list strategy,
students can write with more ease and efficiency. “This strategy aims to enable students
to produce ideas by planning, to organize these ideas in a writing plan and to then
effectively use these plans to create a meaningful text” (Özbek et al., 2019, p. 156).
Teachers can model this strategy and encourage all students to use the strategy. This
strategy is based on the Self-Regulated Strategy Development (SRSD) through the
framework (Graham & Harris, 2003 as cited in Özbek et al., 2019). This framework
consists of developing prior knowledge, discussion, modeling, memorization, guided
practice, and independent practice (Reid & Lienemann, 2006 as cited in Özbek et al.,
2019). Students can even use the SRSD model to empower their writing and motivation
to write (Miatin & Wiedarti, 2019).
“The SRSD model is effective for teaching students how to brainstorm and
organize ideas, generate substantive content and edit and revise their work. It is also
effective for improving writing knowledge, writing quality, writing approach, selfregulation skills, motivation, writing quantity, writing achievement, and increasing the
planning time for writing” (Santangelo et al., 2008; Asaro-saddler, 2014; Chalk et al.,
2005 as cited in Miatin & Wiedarti, 2019, p. 178). This is important for teachers to know,
as they guide the students through using the model successfully. By using the SRSD
model for writing, students will be able to break down their writing in all the significant
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ways and increase their writing capabilities. By knowing how to use the model, teachers
can ensure students will be successful in the present and future.
Metacognitive strategies
Connecting to comprehension and vocabulary strategies, teachers can also use
metacognitive strategies that include the abbreviations PLEASE, POWER, POW, and
PLAN (Dewi, 2020). The most two successful abbreviations are PLEASE and POWER,
these strategies stand for the following, PLEASE (pick, list, evaluate, activate, supply,
end) and POWER (plan, organize, work, evaluate, rethink), (Dewi, 2020). By having
students learn these two metacognitive strategies, students can better understand and form
their writing using the SRSD model. By giving students the options of what strategies to
use, students can use what is comfortable for themselves, so they feel comfortable writing
for any subject.
Conclusion
“Understanding of various texts will help us understand various aspects of our
lives since documents represent the life of individuals and communities in their
respective cultures” (Laksono & Retnaningdyah, 2018, p. 166). This is an important
quote as literacy will always be a part of students’ lives in the present and future. This
quote by Laksono & Retnaningdyah is a great reminder that knowing how to use the
different literacy aspects in the classroom will help represent the students individually
while also using the aspects of cultures within my study. After carefully reviewing each
of these articles about what educators and researchers feel are the most successful
strategies for these literacy concepts, I feel like I have a good understanding of how
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junior high students should use a strategy. Each article provided insight for me into how
strategies should be used along with different examples of strategies that would work in
the classroom. Overall, I feel that the articles that I found to support my study were
informative and supportive of how I should make my strategies and what I should
consider when making them based on my students. In turn, the most important thing that
all of the articles had in common was using metacognitive strategies.
Whilst looking at the strategies and information about comprehension, I feel that
the most important strategies to use in the classroom are metacognitive strategies. By
using these strategies, students will be able to understand the textbook better. By
incorporating the different metacognitive strategies into the classroom, students can show
me what they use the most and use the best. By the students showing me what
comprehension strategies are used the best for them, it will allow me to imagine better
strategies that will give students a say and give them a better chance of comprehending
the text.
While looking at vocabulary strategies, I felt that games would be the most
beneficial in the classroom. Based on the vocabulary articles, I feel that students could
benefit from a mixture of vocabulary instruction and hands-on vocabulary activities such
as the work done by Peter Bowers. This is super important in a junior high classroom as
students are starting the slow transition to high school where vocabulary is harder to
understand. Knowing how to comprehend vocabulary every day in each classroom will
allow students to quickly and completely understand the new vocabulary.
Whilst it comes to writing, the articles were helpful in how students could use
possible strategies in the classroom to give them a chance to be more successful in
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writing. Using metacognitive strategies, I feel that students will be able to write more
successfully and understand how to write for the future. This truly connects to my study
as students will be able to use the strategies to write in a way that will help them not only
in school but also in future jobs.
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Chapter 3: Methods

I work in the Powers School District in Powers, Oregon located 20 miles from the nearest
town. We serve a total of 127 students between elementary and high school. I work at
Powers High School, which serves 50 students, grades 7th through 12th. The school
district serves zero English Language Learners but does serve seven students who
identify as Hispanic. I currently teach seventh grade (14 students) and eighth grade (8
students) health, serving a total of 22 students currently. I have four students with
learning disabilities, three of which are receiving Special Education services daily in the
form of a study hall. I also have one student who receives extra support without having
an identified learning disability. The number of students in my classroom has been
reduced as I have had five students who moved away who started the school year, one
student who moved to the school district and moved away, and one student who moved
into the school district. During this time of year, this is the average amount of students in
my classroom a year.
The creation of the literacy strategies was inspired by the students that I work
with every day and the common strategies that do not match the students’ needs. By
creating these strategies for my students, I can and have given them tools that will help
them with literacy through their high school career. The first step that I took in creating
these strategies was to brainstorm what my students are interested in in terms of activities
and digital tools. I composed a list consisting of “Disney”, “sports”, and “digital
applications”, among other things that interest my students. After creating this list, I
realized that the one common thing amongst all my students is that they use their
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smartphones in a problematic way. This led me to think about the different digital
applications they use daily and how I could connect these applications to literacy without
including their smartphones. After determining that digital applications were going to
draw students into using these strategies, I composed a list of what digital applications
most of my students use daily and the ones that would be best for these strategies. The list
consisted of applications such as “Snapchat”, “TikTok”, “Instagram”, “text messaging”,
and “Spotify”. After creating this list, I was able to begin the process of creating the
complete strategies. Each strategy produced has a different connection to a digital
application.
I first started with the vocabulary strategy because it seemed like it would be more
productive and used most in the classroom. Looking at what my students were into on the
digital application list, I noticed that Snapchat would be the perfect application to
incorporate. It requires students to use vocabulary to create messages to friends and
family. Snapchat is a digital application where you can type a message, take a picture or
video of something and send it to friends or family. Even though Snapchat is a great
digital application to incorporate into this strategy, I also felt that the strategy needed a
physical hands-on component to make the strategy user-friendly and productive. This led
me to also incorporate the likeness of a card game called Apples to Apples. This is a game
where people play in groups, one player picks a card with a text from the draw pile and is
the judge, and the others must either match it with a similar text or find a funny text
response to go with it. After each person has picked a card, the judge picks the best card
and the person who placed it down is the official winner of the round. A new round then
begins.
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After deciding what digital application and game I would incorporate into the
strategy I was able to start thinking about how I wanted the strategy to be played and the
name of the strategy. I decided to name the strategy game New Snap, What’s the Answer.
I manufactured Figure 3.1 to give to each group that would allow students to read the
rules and how to play and allow the students to refer to it throughout gameplay. This
game strategy allows students to show their knowledge in different ways by having
students match the vocabulary word and the definition. The gameplay consists of either a
definition card (blue card) or a vocabulary word card (red card) being in the middle of the
table after being shuffled. One student in the group will become the judge and this will
alternate after each round. Students then will pick the matching opposite card or a card
that is funny in response to the middle card. The judge will pick the winning card,
preferably the matching card. The winner keeps the winning cards, and the other cards
return to the bottom of the draw pile, and the next round begins. Each round begins with
all players having three cards. Play continues until all the cards are gone.

Figure 3.1: Gameplay and rules
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After creating the gameplay, the rules, and the overall idea of the strategy, I was
able to move to the thinking of how I needed to build the strategy. The first thing I
thought about was how to design the game. This included how the cards should be
designed. I wanted to incorporate the look of Snapchat, which is the ghosts, the way the
text is written, and the colored lines, so I manufactured Figure 3.2. After designing the
vocabulary cards, I needed to think about how I could word the text on the cards. I had
many questions for myself such as, “should I just write the definition and the word?” or
“should I make it look more like an actual text message from a friend?” After asking
myself these questions, I realized that students would be more involved and interested in
using this strategy more often if the cards looked like actual text messages from friends
just like in Figure 3.2. By creating these cards on Google Docs, I can alter the text to fit
the topic of the lesson. It also allows me to delete all text on the cards and have the
students design and write their vocabulary cards

Figure 3.2:
Vocabulary strategy
card design
Whilst constructing this strategy for the students, I looked at the different
International Literacy Association standards. I felt that focusing on a couple of standards
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would give the students a strategy that gives them a literacy-rich environment and the
ability to understand and show their knowledge of vocabulary words in literacy. With this
in mind, I chose to focus on standards two, three, and five. For standard two, I believed
that designing and implementing literacy instruction for small groups and individuals,
especially for the students who experience difficulty with literacy (ILA, 2017). While
comparing this standard and the strategy, I find that having students work in small groups
and/or individually gives the students the ability to learn literacy at their own pace and
skill level. For standard three, I believed in using appropriate assessment tools to measure
student literacy achievement in the classroom (ILA, 2017). While comparing this
standard and the strategy, I find that using this strategy to measure students’ knowledge is
better than using a formal assessment. This allows students to make mistakes and
understand their mistakes better so they can build their literacy knowledge and skill. For
standard five, I believed that creating something that can be done digitally and in print for
not only the students but also for the other educators was appropriate and allowed me and
other educators to give a positive climate for a literacy-rich environment (ILA, 2017).
Whilst comparing this standard and the strategy, I find that using this strategy allows me
to share materials with students and colleagues in different forms but also gives me the
opportunity to foster a positive climate for a literacy-rich environment and guide my
colleagues into doing the same thing.
After I completed the vocabulary strategy, I determined it was necessary to focus
on the comprehension strategy. Meanwhile, when thinking about what digital application
I could incorporate into the strategy, I thought that a current popular application would be
perfect. This led me to incorporate the digital application TikTok. TikTok is an application
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where people can make videos showing who they are as a person and be creative. These
videos are a range of people dancing and singing to cats and dogs doing silly things.
These videos can be found on other digital applications as well, such as Facebook and
Instagram. I chose to incorporate TikTok into this strategy as it works with the students’
comprehension skills as students need to remember dance moves or songs if they desire
to repeat videos that have gone viral amongst worldwide users. I also chose this digital
application because it allows students to use cognitive and metacognitive skills to their
full ability. Although this strategy incorporates a digital application, I wanted to avoid
strategies where students were required to film the video for a couple of different reasons.
The first reason is that our school has a no cell phone policy in the classrooms, so the
students are not allowed to have their phones to film such videos. The second reason was
that I did not need to see the actual video as this strategy was created more to be a useful
tool for them to use in the classrooms and not a graded tool for teachers.
As it came to creating the actual strategy, I chose to first think about what the
guidelines should be for the students. I wanted students to have guidelines when creating
their TikTok as I do not want them doing it about a different subject or only including
one small topic from the chapter. For the students to know the guidelines and remember
the guidelines when using this strategy, I chose to originate a worksheet, Figure 3.3.
While I was creating the guidelines, I had to consider that some of the students have
different knowledge about TikTok and how I would need to adjust this strategy for those
students. As I was creating the guidelines, I thought it was necessary to also originate the
worksheet so my thinking of the guidelines and the worksheet would be complete.
Although this worksheet was created, the worksheet is more for students to use as a
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thought keeper to show me their thinking and how their thinking transpired into their
TikTok. I wanted Figure 3.3 to be more of a physical thing to show me how this strategy
worked for the students. As I was creating Figure 3.3 and the guideline questions, I chose
to keep it simple and easy to use so students could use this strategy in a different
classroom with any subject.

Figure 3.3: Comprehension worksheet
The purpose of each of these questions was to guide students in thinking about the
different topics talked about in the chapter or lesson and to imagine their video. The first
question was written for students to think about what type of video would be best to
perform based on the topic of the chapter. The second question was written to ensure that
the students know what chapter or lesson they are working on and so I know what chapter
or lesson they were using their comprehension skills to learn. The third question was
written to help students organize their thinking and learning about the chapter or lesson
and keep a clear idea of what they want to incorporate into their TikTok video from the
chapter or lesson. The fourth question was written for me to physically see what they had
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planned for their video, how they had it organized, what they thought was important from
the chapter or lesson, and overall, how they wanted to create their video. This question
was designed more to help me see what they needed help focusing on in the chapter or
lesson and how the strategy is working for the students.
After completing the creation of this strategy, I tried to make the strategy follow
the International Literacy Association standards. Standards four and five closely resemble
and guide this comprehension strategy. Standard four allows me to use diversity and
culture in the classroom (ILA, 2017). This is shown through the type and how I used the
digital application. It also gives the students the chance to show their true selves.
Standard five was met with this standard by using a mixture of print and digital resources
(ILA, 2017). Students use print resources to guide their thinking and use digital resources
to complete their ideas. This is also a resource that colleagues can use this strategy in any
form to motivate their learners in their own classroom.
Lastly, I needed to produce a writing strategy for my students. This was a tough
strategy to create especially for my classroom where writing is minimal. My first thought
when creating this strategy was what digital application should I incorporate. I looked at
each digital application that I had put on my application list. As I had already used
Snapchat and TikTok, I did not wish to repeat these digital applications, so I crossed these
digital applications out and looked at the applications I had left. This led me to pick one
digital application specifically for the writing strategy. For the writing strategy, I chose to
incorporate the digital application Spotify. Spotify is a digital application where users can
listen to music and podcasts. Whilst listening to music on the application, users can be
specific about the artist, album, and even the song that plays. This application seemed
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like it was appropriate for this strategy as the elements of the application connect to
writing. Spotify has the lyrics of the songs so users can follow along. Lyrics are written
words and contain a topic of discussion.
In terms of the writing strategy, choosing this application can have students
incorporate their love of music and have the students learn a way to organize their
knowledge of something without being formal or traditional and in a way that makes
sense. The writing strategy is perfect for students to organize thoughts about the chapter
or lesson in a song. This strategy may look more like comprehension but by having
students organize their writing and thinking about the chapter or lesson in the form of
something so familiar to them, they will be able to write about the topic easier.
After picking the digital application, I felt a need to incorporate it into the
strategy, I started to think about how I would create this strategy and how I would present
how to use the strategy to the students. I preferred to organize the strategy as something
that all students with all abilities can use in any classroom. While building the strategy, I
first made a list of all elements in writing and the importance of each one. By doing this I
was able to determine what elements are most important in all types of writing. After
generating this list, I chose to focus on the top two elements as these were the most
important in all writing. I wanted to think about how to incorporate all these important
elements into the strategy.
The first element that I chose to incorporate is the topic/thesis statement. In
writing this is the statement that is a consistent idea and typically shows in the first
paragraph. While looking at song lyrics, this is the part that would be considered the
chorus or the lyrics that are repeated throughout the song. To incorporate this into the
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strategy, I needed to think of a way that students would not think of it as a thesis but just
be able to instantly answer it. Because I required it to be easy, I made the question “what
is the main point of the chapter or lesson?” The second element that I wanted to
incorporate was vocabulary. Having students create a list of major vocabulary words in
the chapter or lesson, will guide them in using and learning keywords. Also, by having
them incorporate vocabulary words into the song they are creating, students will need to
know the definition of the word and use it properly in the lyrics. “Repetition and
familiarity were key to accurate information retrieval” (Wallace, 1994 as cited in Hayes,
2009, p. 11). Students will be able to remember vocabulary words accurately by repeating
them in their songs.
By focusing on these two elements in writing the most, students will have
freedom in creating their writing but will still have to include two of the most important
elements in writing. After I decided what elements were the most important and how I
was going to incorporate them into the strategy I wished to construct a worksheet where
they could place their ideas and thoughts. This resulted in Figure 3.4. I wanted the
worksheet to be easy and quick for students to use and organize their thoughts before
continuing to use the strategy. I provided enough space for the first two questions to be
answered in hopefully full thoughts and ideas. The third statement on the worksheet is to
remind students what they need to do now with the above information. After students fill
out Figure 3.4 to organize their thoughts and information, students can then begin to
prepare to compose a song about their learning.
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To give the students a place to prewrite and organize their songs, I prepared a
worksheet that allows them to write their songs. After students have assembled their
prewrite song, I will instruct them on how to turn that song into their official paper. The
steps can also be found on a worksheet guide that I created which is Figure 3.5. The first
step is for students to fill out their worksheet guide for quick writing. Students then
should take their chorus and turn it into their introduction. By writing out the chorus on
the guide, students will be shown how to take their main sentence, the one with the focus
of the chapter or lesson, and use it to become the base of their writing. I will then show
the students how to make changes and add to it to construct their complete introduction.
After adding their main idea to their writing, students can take their second question and
complete their introduction and eventually their whole paper. Steps three through seven
on the guide, walk the students through how to write their complete paper using the
elements of their song. As students use this strategy to complete writing, it should be easy
for students to complete.

Figure 3.4: Worksheet for song
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Lastly, this strategy is connected to the International Literacy Association
standards in a couple of different ways. For this particular strategy, it met standards one,
four, and five. For standard one, the strategy incorporated a lot of the different theories
and research found in the literature review (ILA, 2017). This would be in the form of
music and writing what the students know in relation to the topic. For standard four, the
strategy gives the students the opportunity to show their diversity, culture, and inclusive
in the classroom (ILA, 2017). This is shown by the students having the opportunity to
write their knowledge of the topic in the form of a song, rap, or lullaby. This is based on
the students’ knowledge of different forms of music. For standard five, this strategy
allows colleagues and me to provide print and digital materials to motivate students and
provide a literacy-rich environment (ILA, 2017). This strategy allows students to fill the
worksheets and write their songs out on the computer and also in print, depending on the
student themselves.

Figure 3.5: Writing Guide
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In conclusion, the goal of this project was to create strategies that junior high
students would be able to use in all classrooms without feeling that they were not
learning the material. The plan for these strategies is to introduce students to different
ways to learn and comprehend information from any classroom, especially health.
Overall, I think that these strategies will be beneficial to all junior high students in the
classroom.
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Chapter 4: Project
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Chapter 5: Reflection

Throughout the process of producing this project, I learned three different things
about myself and literacy. The first thing that I learned while doing this project is that
creating literacy strategies can be challenging but worthwhile especially if the strategies
are effective and easy to use for students. Whilst looking at the overall project, I found
the difficulty in how to take the strategies, implement them in the classroom, and make
the strategies effective. When it came to the individual elements of the project I found it
challenging to me as each literacy strategy has a different challenge based on the literacy
type.
Whilst creating the vocabulary strategy for the project, I found it difficult to
incorporate a digital application and a game that is both familiar and loved by the
students into one thing. It was also difficult to implement the strategy in the classroom as
students were unfamiliar with the strategy. While implementing this strategy in the
classroom, I had students create their cards, get into groups, and try to play the game. The
students did not have enough cards to play a correct game, but they were excited to play
as it is new and would allow them to use their knowledge. While creating the
comprehension strategy for the project, I found that it is hard to incorporate cognitive
methods that will meet all students’ needs into one strategy. As all students have different
cognitive skills, this was the most important strategy to learn from as it will build my
professional development. I also learned that this comprehension strategy is not the best
approach for my students as they did not understand the purpose or the use of the
strategy. Whilst creating the writing strategy for the project, I found that it is hard to
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create a consistent strategy that is general enough for every type of writing to organize
thoughts and brainstorm. It was especially hard to establish a strategy that would allow
students to write all requirements, especially for a health class. I also learned that the
students liked the idea of writing their knowledge into the form of a song but did not
understand or like the formatting and brainstorming aspect of the strategy.
The second thing that I learned from completing this project is that using
consistent strategies and curricula within the same classroom, for my three chosen
literacy elements (vocabulary, comprehension, and writing), is important for all students
and their needs. Combining the creation, implementation, and findings for each element, I
realized that it is important because each strategy had something different that the
students had to learn, learn how to play, and use consistently to help them with building
their knowledge. As an official first-year teacher, I have used different strategies to help
the students with vocabulary and comprehension throughout the school year which leads
to them not being effective or useful for the students. I have found that by implementing
specifically the vocabulary strategy from the project, I got better results and can make it
more consistent in the classroom. Based on this finding from the project, I was able to
look deep into different strategies and research to understand how and what different
strategies do that connect to the students’ brains and help build their knowledge.
Finally, this project taught me that creating or using strategies informed by
student interest encourages them to use the strategies while learning. A notable example
of this learning is found within the vocabulary strategy in this project. Students resonated
with this strategy as they are familiar with the digital application, Snapchat, which was
used to design the game and how they communicate with friends on the application. The
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students were also excited to use the strategy as it resonated with a card game that they
play to help them specifically study for their chapter tests. This learning helped me
become firm in this strategy being useful and providing the students the opportunity to be
creative and have fun while sharing their knowledge, building knowledge, and learning
vocabulary words from the chapter in the textbook. This learning also connects to the
other strategies but is not as strong, as students were familiar with but did not have the
interest to use them more often in the classroom.
When looking at the completed project and every element in it, it is clear the
project fully envelopes the literature review in separate ways. Not only did the literature
review influence the overall project, but it also influenced the design and building of the
literacy strategies. As it comes to the vocabulary strategy specifically, I found that the
literature review provided lots of evidence that games and activities were most useful for
junior high students. Using the evidence from the article written by Sihombing (2019), I
based the vocabulary strategy on the fact that vocabulary games should be played in
small groups, that they add interest, and games form meaningful communication. By
taking this evidence, I built the vocabulary card game where I took the students’ main
interests; the digital application and legitimate card game; put the students into small
groups, and provided them a chance to have meaningful communication with peers about
the chapter or lesson in the textbook.
When it comes to the comprehension strategy specifically, I found that the
literature review provided evidence of the importance of using metacognitive strategies.
Using the evidence from the article written by Muhid (2020), I focused on how
metacognitive strategies and skills can be the foundation for the strategy in how it
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functions and how it is designed. This allows students to be focused and meet the
elements of organizational planning, self-assessment, and selective attention. For the
element of organizational planning, the strategy was built to have students organize their
thinking into one place. The self-assessment element is done at the end of the strategy
where students assess themselves to determine if it would be useful for themselves and
others to understand the chapter or lesson. The selective attention is the whole strategy
itself, by having students decide what they want to focus on as their main three topics.
Using these three different elements from the article, allows students to showcase their
knowledge in their way, also allowing them to build and advance their metacognitive
skills.
Looking at the writing strategy specifically, I found that the model written in the
article by Miatin & Wiedarti (2019) in the literature review guided me when creating this
strategy. The article gave me evidence that the model called Self-Regulated Strategy
Development (SRSD) can help students specifically brainstorm and organize their ideas.
This model is the guide for the entire strategy as it gives students the space on the first
worksheet to brainstorm vocabulary words and the main topic of the chapter or lesson.
The students can then organize their thoughts on the second worksheet by the creation of
their chorus and deciding on three things from the chapter or lesson to add to their song.
The third and last worksheet also allows students to organize their ideas as they are
writing their songs.
Whilst looking at the whole project and comparing it to the research found in the
literature review, the project is clear to be similar and different from other projects.
Breaking down the project into the different elements allows the differences and
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similarities to shine through and become prominent. Looking at the similarities, only one
strategy is similar to the research and that is the vocabulary strategy. Most of the
literature and research done in this specific field of study recommends games or activities
and most of these activities are addressed as hands-on small group games. As the
vocabulary strategy is a game it connects to the research and other projects. Looking at
the differences, the comprehension and writing strategies are different from the research.
Although these strategies align with the literature review, they do not connect to other
projects as they were made to focus on student interests while they are comprehending
and writing. Looking at the whole project, it is clear that the project fits in line with other
projects and research articles done in the field of study in the aspect of them being
literacy strategies produced to help junior high students.
The thing that most surprised me while doing this project was that my thinking of
how the strategies will be used and constructed connected to the research without me
using the literature review as a complete guide. As I did not want to be influenced by the
literature review, I constructed my strategies in my head before tweaking the strategies
slightly, so they connected to the literature review. By doing this, it surprised me that the
project used the same element before tweaking and allowed students to use them to guide
thinking to build their knowledge.
This project influenced my professional development both during and after its
creation. The creation of the project influenced my professional development as I thought
about what would be appropriate and useful for my students, especially the students that
struggle with aspects of literacy, specifically each element. I required the project to build
my professional development so I can become a better educator to those students that
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need extra help in literacy even though it is just small strategies. Creating this project
gave me the knowledge and inspiration to think about how each student’s brains work
and how these brains gain new knowledge. The project also influenced my professional
development by making me think as an educator about how these strategies will make the
lesson or chapter understandable for each student while also how it would benefit each
student. Once the project was completed, I found that the project influenced my
professional development by having me look at and study different literacy strategies and
literature that are specifically for junior high students that my colleagues use in their
classroom and think about if it is beneficial for the students, such as does it give the
students the ability to build their mindset and knowledge. This project opened up my
professional development abilities and showed me that there is more to literacy and that I
will always be learning and growing as an educator.
After completing the project, I found that there are three things that I would do
differently. It focuses on comprehension and writing strategies. Looking at the
comprehension strategy, I would choose a different interest for the students. While
implementing this strategy, students did not feel connected or interested in showing their
comprehension skills this way. I also feel that the strategy could be designed better to
allow students to showcase their exact knowledge without guiding them. For the writing
strategy, I would also choose a different interest for the students. While I implemented
the strategy in the classroom, students did not seem to be interested in creating their
songs and the design of the worksheets did not help them understand what was expected.
The third thing that I would do differently is to focus more on creating vocabulary
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strategies for junior high students instead of all literacy strategies. Overall, the only part
of the project I feel that does not need to be different is the vocabulary strategy.
Since I have completed this project, I plan to share the strategies with my
colleagues who teach junior high students. This would be in the form of a professional
development meeting or a one-on-one meeting. During the professional development
meeting, I would provide print and digital materials of the strategies to my colleagues.
During this time, colleagues will have the opportunity to be coached on how to teach,
implement, and determine if the strategies will be effective in their classroom. They will
also be able to ask questions and have help to change the strategies to better fit their
curriculum. By coaching colleagues on the strategies, students will have the opportunity
to use the strategies throughout their classrooms. Before sharing with my colleagues, I
would tweak the vocabulary strategy’s design based on feedback from students. This
would look like the ghosts becoming names. For example, on the Lisa cards, the ghost
would become the name, Lisa. This would improve the chance that students would use
the strategy in the classroom. I would also improve these cards by having the names be
students’ names, so they feel more connected and develop those conversations. I would
also improve the other two strategies and I would use my colleagues’ feedback and
students’ feedback to make these improvements.
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